
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name The Hayfield School
Number of pupils in school 1058
Proportion (%) of pupil premium eligible pupils 14%
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022

Date this statement was published December 2021
Date on which it will be reviewed July 2022
Statement authorised by L Fox.

Headteacher
Pupil premium lead M Linley

Assistant Headteacher
Governor / Trustee lead M Huby

Chair of Trustees

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £141,340

Recovery premium funding allocation this academic year £21,605
Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£ 162,945
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Part A: Pupil premium strategy plan

Statement of intent
Introduced in April 2011, the Pupil Premium is a Government initiative that provides additional
funding aimed at pupils from disadvantaged backgrounds. Research shows that pupils from
disadvantaged backgrounds underachieve compared to their non‐disadvantaged peers. The
Pupil Premium is provided in order to support these pupils in reaching their potential by
accelerating their progress. Whilst schools are free to spend the Pupil Premium as they see fit,
they are accountable for how they use the additional funding to support pupils from low-income
families. Furthermore, new requirements announced by the Department for Education (DFE)
have also made clear that schools must show how their Pupil Premium spending is ‘backed by
evidence’.

It is for this reason we are proud to publish our Pupil Premium Strategy Plan for 2021-22, founded
as it is upon the work of organisations and charities such as the Sutton Trust and the Education
Endowment Fund. The activities outlined in the strategy demonstrate a clear commitment to
investing in teaching quality. As such, there is a strong emphasis on professional development in
order to further enhance Quality First Teaching in recognition that every-day lessons need to be
meeting the needs of each learner, rather than relying on interventions to compensate for
teaching that is less than good.

In addition, the strategy aims to tackle non-academic barriers such as attendance, behaviour, and
emotional support. As such, we believe that it is a plan grounded in evidence-based research and
a moral obligation to do all we can to improve social mobility within our community.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 The need to further improve Quality First Teaching in order to close the
current gap in attainment and progress between disadvantaged
students and their non-disadvantaged peers.
Good planning of well-sequenced lessons, coupled with effective pedagogical
choices and robust assessment for learning, is the first step in reducing the
underachievement of disadvantaged students. “For poor pupils the difference
between a good teacher and a bad teacher is a whole year’s learning.” Sutton
Trust (2011)

2 The cultural capital deficit which exists for many disadvantaged
students.
According to the French sociologist Pierre Bourdieu: "The more cultural
capital you have the more powerful you are". In the summer term of 2021, we
carried out an extensive survey of our student population called The Big Ask.
The survey was specifically designed to provide useful intelligence on all
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aspects of life as experienced by our young people. The analysis revealed
that our disadvantaged students had been exposed to fewer opportunities to
experience cultural capital in its widest sense. This year, the Against the Odds
Report produced by the Social Mobility Commission reported that many
teachers raised the issue of cultural capital in interviews and focus groups.
These teachers demonstrated their belief that lack of cultural capital is a key
causal factor in disadvantaged students making less progress than their
non-disadvantaged peers..

3 The perceived lack of aspiration which exists for many disadvantaged
students and their families.
According to the most recent State of the Nation Report published by the
Social Mobility Commission in 2021, access to Higher Education for
disadvantaged youngsters remains a real problem: "the most advantaged
pupils were more than twice as likely to go to HE than the most
disadvantaged pupils". The same report looks at access to professional jobs
and concludes: "you are still 60% more likely to be in a professional job if you
were from a privileged background rather than a working class background."
Finally, the report looks at the issue of equal pay: "people from working class
backgrounds in professional jobs earned about £6,000 less than their more
privileged counterparts in professional jobs." As a School, we are committed
to breaking this cycle for our young people by raising aspirations and
addressing the social and cultural barriers which block their progress.

4 A lack of communication skills, particularly with regard to oracy and
appropriacy.
A recent visit by our School Improvement Partner highlighted the need for us
to give greater focus to this area of our work. Lesson observations and
student voice activities have also revealed this to be an area we need to
address.

5 Financial barriers to participation in extra-curricular and enrichment
activities.

Young people from professional households are much more likely to take part
in extracurricular activities. According to a recent study carried out by Parent
Power, 84% of young people from those in the highest earning social group
reported participation in at least one after school activity or class vs. the 45% of
young people in the lowest social earning group who participated in any after
school activity or class. This is a barrier we are determined to remove. As such,
we want to ensure equal access to opportunities at school and remove barriers
to participation and learning for children and young people from low income
households. In addition, we aim to minimise income stigma and exclusion
amongst children and young people and reduce the pressures which school
costs place on family incomes.
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Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategic plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
To have closed the attainment/progress
gap between disadvantaged students and
their peers through academic extension

● To have further improved Quality First
Teaching in recognition of this having
the greatest impact on the attainment
and progress of all children but most
especially those from a disadvantaged
background

● To have embedded the use of
metacognition across the curriculum.

● To have embedded reciprocal reading
strategies across the curriculum.

● To have further enhanced the use of
Google Classrooms in order to support
targeted interventions.

To have promoted participation of the arts
and sport in order to broaden horizons
and provide cultural enrichment

● An increase in the numbers of
disadvantaged students having access
to and participating in extracurricular
and enrichment opportunities

To have raised aspirations of
disadvantaged students and their families

● Disadvantaged students to have a
deeper awareness and understanding of
options available at Post-16

● NEET figures to be reduced even
further from an already very low mark

● Greater involvement of parents and
carers in the School’s CEIAG
programme

To have increased confidence and
promoted communication skills as part of
a wider plan for personal development

● For teaching professionals and support
staff to report an improvement in
students’ willingness to participate in
class discussions

● For the next School Improvement visit to
recognise the development of a
whole-school approach to oracy having
had a significant impact on
disadvantaged students

To have addressed material poverty in
order to remove financial barriers

● An increase in the numbers of
disadvantaged students having access
to and participating in extracurricular
and enrichment opportunities
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £39,245

Activity Evidence that supports this approach Challenge
number(s)
addressed

Improving reading
comprehension:
1. CPD on reciprocal

reading.
2. Posters produced to

establish a shared
language for the
teaching of reading
comprehension.
Displayed in every
classroom.

Studies in England have shown that
disadvantaged pupils may receive additional
benefits from being taught how to use reading
comprehension strategies. According to the EEF,
when delivered well it could add up to 6 months
progress.
Our focus on improving reading comprehension
focusses on 1/3/6 of the EEF Improving Literacy
in Secondary Schools Summary of
Recommendations.

1

Explicit teaching of
metacognition:
1. CPD provided on the

Writing Sequence in
order to promote
metacognition.

2. All classrooms
equipped with
visualisers and
provided with training.

3. All staff provided with a
copy of The
Metacognition
Handbook by Jenny
Webb.

4. Ongoing CPD on
metacognition

5. Posters produced to
establish a shared
understanding of
metacognition across
the school. Displayed in
every classroom.

There is some evidence to suggest that
disadvantaged pupils are less likely to use
metacognitive and self-regulatory strategies
without being explicitly taught these strategies.
Explicit teaching of metacognitive and
self-regulatory strategies could therefore
encourage such pupils to practise and use these
skills more frequently in the future.
With explicit teaching and feedback, pupils are
more likely to use these strategies independently
and habitually, enabling them to manage their own
learning and overcome challenges themselves in
the future.  According to the EEF, when delivered
well it could add up to 7 months progress.

1

Purposeful Homework:
1. CPD on effective

homework and the

Evidence from the EEF suggests that
disadvantaged students typically receive
additional benefits from homework. However,
surveys in England suggest that pupils from

1

5



introduction of a new
Homework Key.

2. Posters produced to
establish a shared
understanding of
metacognition across
the school. Displayed in
every classroom.

3. Establishment of a
Homework Intervention
Room staffed by an
experienced teacher
after school.

4. Devices provided for
disadvantaged students
with no access to the
technology needed to
access Google
Classrooms.

5. CPD on Google
Classrooms and how to
target specific cohorts
of students , for
example, the
disadvantaged.

6. Study Support lessons
for targeted groups of
students staffed by
qualified teachers.

disadvantaged backgrounds are less likely to have
a quiet working space, are less likely to have
access to a device suitable for learning or a stable
internet connection and may receive less parental
support to complete homework and develop
effective learning habits. These difficulties may
increase the gap in attainment for disadvantaged
pupils. According to the EEF, when barriers are
removed,  it could add up to 7 months progress.

GL Assessment CAT
diagnostic reports:
1. All students in Year 7 to

undergo a baseline
assessment using
CAT4.

2. Data to be
disseminated to all staff
and CPD delivered on
strategies for working
with different cohorts of
students, in particular
students in receipt of
the Pupil Premium.

As a result of the pandemic, secondary schools
have not received robust data relating to children's
academic attainment in primary school. The
inability to set meaningful targets at KS3 and 4 will
inevitably impede on Quality First Teaching by
preventing teachers from personalising the
learning and planning effective interventions. GL
CAT4 is an assessment of developed abilities in
areas known to make a difference to learning and
achievement, namely verbal, non-verbal,
quantitative and spatial reasoning. It also provides
accurate analysis of potential student
achievement. Standardised on 25,000 students
and verified every year based on analysis of a
quarter of a million students, CAT4 provides
valuable baselining data with national
benchmarks. It also gives reliable indicators for
national tests and examinations, including
retrospective Key Stage 2 indicators, 9-1 GCSE
and A level indicators.

1

Improve the oracy skills
of disadvantaged
students by:

A child’s oracy skills – encompassing their skills in
speech, language and communication – are
fundamental to their educational attainment
across the curriculum.  They also impact on their

4
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1. Becoming a Voice 21
school. Voice21 is a
leading educational
charity that provides
high quality training and
support for schools in
order to target oracy
skills amongst young
people.

long-term outcomes related to employment,
mental health, and potential involvement in the
justice system.  According to Neil Mercer,
Emeritus Professor at the University of
Cambridge: “If students do not acquire this
language at home, school is their second chance.
If they are not getting it in school, they are not
getting it. Oracy, therefore, is not just an
educational choice but a moral imperative”. The
EEF Toolkit also recognises the power of oral
language intervention for disadvantaged students,
with research suggesting that they can add up to 6
months progress.

Improving Quality First
Teaching by:
1. Providing high quality

professional
development (see CPD
Programme) in-house.

2. Continuing membership
of PiXL, an educational
organisation which aims
to develop school
leadership in  order to
raise standards and
improve life chances.

3. Providing for
professionals to attend
external development
opportunities and
training.

We know from Sutton Trust research that the
difference between the effect of poor teaching and
that of highly effective teaching is just under half a
year’s extra progress for most students. Those
from disadvantaged backgrounds are particularly
affected: they stand to benefit even more than
their classmates from effective teaching, but are
similarly more sensitive to poor teaching. This
underscores the need to raise the quality of
teaching.

1

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 65,605

Activity Evidence that supports this approach Challenge
number(s)
addressed

Targeted behavioural and
attitudinal interventions:
1. The appointment of two

Disadvantaged
Champions at KS3 and
KS4. The purpose is to
provide personalised
support through
mentoring.

Behavioural and attitudinal interventions aim to
improve attainment by reducing challenging
behavior in schools and addressing specific
behavioural/attitudinal barriers. The EEF splits
behaviour interventions into three broad
categories: universal programmes; approaches to
developing a positive school ethos and which aim
to support greater engagement in learning e.g.
praise and rewards; more specialised
programmes which are targeted at specific

1/3
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2. A well-trained and highly
skilled Behaviour
Support Team made up
of experienced
professionals including
former DHT, police
officers and DSL.

3. Forensic tracking of
achievement and
progress through a
whole-school tool called
Go4Schools.

cohorts of students and which aim to address
certain common barriers. According to research
carried out by the EEF, these specialised
programmes can add as much as 4 months
progress for disadvantaged students.

Raising aspirations
through:
1. Involvement in the

School Aspirations
Programme, which will
help us to meet Gatsby
Benchmarks 6 and 8.

2. Providing individual
careers guidance
through ‘Progress’,
which will help us to
meet Gatsby
Benchmarks 3 and 8.

3. The creation of a new
Aspirations Room at the
heart of the School. This
has been equipped with
chromebooks and soft
furnishings in order to
encourage usage by
students. In addition,
high quality displays
have been created
in-house in order to
support Gatsby
Benchmarks 2 and 8.

4. Improving the physical
environment of the
School using high quality
displays in corridors and
classrooms.

By aspirations we mean the things children and
young people hope to achieve for themselves in
the future. To meet their aspirations about
careers, university, and further education, pupils
often require good educational outcomes.
Raising aspirations is therefore often believed to
incentivise improved attainment.

It is important to acknowledge that wider
evidence indicates that the relationship between
aspirations and attainment is complex, and there
are many reasons why aspiration interventions
may or may not impact upon attainment. Some
studies have shown that most young people
already have high aspirations, suggesting that
much underachievement results not from low
aspirations but from a gap between aspirations
and the knowledge, skills, and characteristics
required to achieve them.

The approaches the School has adopted look to
raise aspirations in different ways. Some aim to
change aspirations directly by exposing children
to new opportunities and others aim to raise
aspirations by developing general self-esteem,
motivation, or self-efficacy. The latter two link to
Challenge 1.

3/2

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 58,095

Activity Evidence that supports this approach Challenge
number(s)
addressed
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Encouraging even
greater focus on raising
participation rates of
disadvantaged students
in extra-curricular and
enrichment activities:
1. Additional ‘lunchtime

lessons’ staffed by
qualified teachers and
which provide
opportunity for students
to engage in supervised
sporting activity.

2. The creation of a
comprehensive tracking
programme which
allows the School to
‘drill-down’ and analyse
attendance data for all
cohorts and most
especially the
disadvantaged.

3. A comprehensive
rewards programme in
place to celebrate
involvement in
extracurricular and
enrichment activities.

4. Delivering the Duke of
Edinburgh Award
Programme, with a
particular focus on
encouraging and
supporting
disadvantaged students
to participate. There is a
need to regularly buy
and replace essential
equipment, in addition to
providing disadvantaged
students with ‘the
basics’ in order to
facilitate participation.

5. A Summer Camp for
Year 7. The camp
provides opportunities
for disadvantaged
students to enjoy a
holiday away from
home. The activities in
which they participate
are designed to promote
physical, social and

Physical activity refers to approaches that engage
pupils in sports, dance, or any kind of physical
exercise. Physical activity has important benefits in
terms of health, wellbeing and physical
development. These benefits have important value
in themselves, including on core academic
attainment particularly literacy and mathematics.
According to the EEF, programmes which succeed
in encouraging disadvantaged students to engage
in physical activity can add up to 1 month in
progress.

Arts participation is defined as involvement in
artistic and creative activities, such as dance,
drama, music, painting, or sculpture. Arts
participation approaches can have a positive
impact on academic outcomes in other areas of the
curriculum. According to research carried out by
the EEF, it can add as much as 3 months
progress.

It is important to remember that arts engagement is
valuable in and of itself and that the value of arts
participation should be considered beyond
mathematics or English outcomes.

2
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cultural skills and
understanding.

6. A ‘wellbeing curriculum’
offer for Years 7-9. This
includes Dance and
Food lessons.

7. A Character and Culture
Curriculum which is
facilitated by external
speakers and providers.

Removing financial
barriers faced by
disadvantaged students
by:
1. holding a daily Breakfast

Club in order to provide
students from
disadvantaged families
with healthy options at
the start of each school
day.

2. Providing bursaries for
disadvantaged students
in order to purchase
school uniform,
equipment etc..

3. A Headteacher’s
Enrichment Fund to
provide financial
assistance for
disadvantaged students
to participate in school
trips.

4. Providing all
disadvantaged students
with a comprehensive
pack of revision
materials for GCSE
examinations.

A recent report concluded that living in poverty
impacts negatively on children’s social, physical,
emotional and cognitive outcomes, and subjects
families to increased levels of stress and worry.
According to one young person interviewed:
‘Education is free but a lot of schools are not’.
Providing a means for disadvantaged children and
young people to access not only the ‘necessities’
but also the essentials of a rounded education will
inevitably improve social mobility.

5

Improve parental
engagement of
disadvantaged students
by:
1. Continued investment in

a parent-teacher online
booking system for
consultation evenings.

2. Continued focus on
attendance of
disadvantaged students
by the Attendance
Officer.

Parental engagement refers to teachers and
schools involving parents in supporting their
children’s academic learning. According to the
EEF, parental engagement has a positive impact
on average of 4 months’ additional progress.
Historically, parents of disadvantaged students
have been less likely to attend Parent-Teacher
Consultation Evenings due to issues linked to
transport, child-care and anti-social working
hours.

3
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3. Appointment of an
Intervention and Impact
Leader to foster positive
relationships with
hard-to-reach parents in
order to improve
engagement.

Total budgeted cost: £ 162,945

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Any review of outcomes for the year 2020-21 must begin by acknowledging the impact
of the pandemic on children and young people.  Without doubt, this impact has been
greater on disadvantaged students, as evidenced by the EEF in a recent report. These
findings are backed up by research carried out by the Education Policy Institute which
found that overall attainment su�ered notably during both periods of school closure and
that whilst there was some recovery when students returned last autumn, the negative
e�ect had been magnified for disadvantaged students. Indeed, the report’s authors
have said there were signs of a growing gap. Overall, they said, it appeared to have
undone between a third and two-thirds of all progress made in the past decade.

It is set against this backdrop that the review has been written. The attendance of our
Pupil Premium cohort across 2020-21 stood at 87%, compared to 94% for their
non-disadvantaged peers; a di�erence of 7%. The previous school year saw the
attendance of our Pupil Premium cohort standing at 89%, compared to 95% of their
non-disadvantaged peers. Despite a range of strategies being put in place as part of our
Pupil Premium Strategy for 2020-21, there was a slight drop in attendance for all
students but this drop was 2% for those in receipt of the Pupil Premium, as opposed to
1% for our non-Pupil Premium cohort. No national absence data has been published for
2020-21.

In terms of progress and achievement, our internal assessments during 2020/21
suggested that the relative performance of disadvantaged pupils was on the whole lower
than in the previous two years in key areas of the curriculum.  The Progress 8 score in
2020/21 was -0.24, versus -0.15 in 2019/20, whereas in 2018-19 the score of 0 indicates
that disadvantaged pupils made the progress expected of them.  Therefore, despite
being on track during the first year  (2018/19) of our three year plan, the level of overall
outcomes we aimed to achieve have not been fully released.  Nevertheless, a positive for
2020/21 is that the percentage of students achieving grade 5+ in both English and
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mathematics exceeded our target by 4%.  Disadvantaged students also made expected
progress in mathematics overall.  However, the gap versus aspirational target in terms of
the percentage of students achieving grade 4+ in both English and mathematics grew
from 4% 2018/19 to 12% in 2020/21.

Our assessment of the reasons for diminished progress outcomes points primarily to the
disproportionate impact of Covid-19 upon disadvantaged learners, which disrupted all of
our subject areas to varying degrees.  As evidenced in schools across the country, partial
closure was most detrimental to our disadvantaged pupils, and they were not able to
benefit as much from our pupil premium funded improvements to teaching and learning,
nor from the targeted interventions to the degree that we intended. The impact was
mitigated by our resolution to maintain a high quality online curriculum through the use
of Google classrooms, as well as by intense work with the disadvantaged cohort that
saw progress improve from -0.4 to -0.24 in the final months of 2020-21.
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