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Target grade, assessment, reporting and student grouping procedures

Aims

The Hayfield School is committed to the acquisition of accurate assessment
data and its use to rigorously drive up academic achievement across the
school. We are committed to keeping parents/carers informed of the progress
of their child.

● Targets grades will be set that are achievable yet aspirational and
challenging for all students

● Timely assessment will take place to ensure that sta�, students and their
parents/carers are aware of the progress being made in each area of the
curriculum.

● Progress information will be shared with students in class, as well as via
tri-annual reports in their planners and with parents/carers via the SIMs
parent app. There will also be online parent-tutor and/or parent-teacher
consultations.

● Student ability groupings will be fair, transparent, regularly reviewed and will
be informed by progress and along with what we know of the learning needs
of individual children and young people.

1 Target setting at The Hayfield School

Each year following summer GCSE examinations the government produces statistics
showing the average points score achieved by students in their best 8 qualifying
subjects. They use the end of primary school SATs results, which generate a score
from 80-120 for each student, as the starting point to measure progress between
then and the end of KS4.  These progress tables are called Attainment 8 statistics.

We use these tables to help set our targets. We can estimate, with a high degree of
confidence, what grade any student entering our school at any level of ability should
be aiming for as a minimum by the end of KS4. We are an ambitious school and
therefore also add a margin of aspiration to ensure our students are being pushed
to exceed the progress being made by students of the same ability nationally.
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Example:

KS2 SAT result
(average scale score)

Total Points
achieved at GCSE
by students of the

same ability
nationwide (2021)

Average grade
needed to
achieve

minimum
government

progress
expectations

Hayfield target
grade

80
(low attaining student)

21 points 2.1 3

100
(average attaining student)

45 points 4.5 5

120
(high attaining student)

85 points 8.5 9

‘John’ arrives at The Hayfield School having achieved an average score of 100 in his
end of primary school maths and English SATs. Students of his level of ability across
the country went on to achieve a total of 45 points (grade four equals four points,
grade five equals five points etc) by the end of Year 11 in 2021. This total is divided
by ten (his best 8 subjects with English and maths double counted) to provide an
average grade 4.5. It is not possible to obtain grade 4.5 in any single subject, so the
minimum target grade for John is a grade 5.

Please note that the total points score can be further broken down more precisely
into four di�erent strands so that di�erent target grades are provided for: English,
mathematics, ‘English Baccalaureate’ subjects (geography, history, languages and
sciences) and all other subjects.

2  Assessment at The Hayfield School

We are aware that students perform di�erently in di�erent types of scenarios and
wish to give all students a chance to demonstrate to us what they can do at their
best. We are also aware that assessment can lead to pressure and anxiety. As a
result we have sought to balance these factors with the need to assess our students
and prepare them for the inevitable examinations they will face. We don’t assess
our students for the sake of it, rather to ensure that they have deliberately practiced
and developed the type of skills required to achieve their personal best. We also
assess them to help us identify strengths and areas for development and in this
respect we encourage our students to think of assessment for learning as opposed
to assessment of their learning.

What we expect from curriculum areas

Departments are expected to implement a blended approach towards assessment
that includes a range of di�erent types of assessment. Some of these assessments
are untimed, low pressure and more ‘formative’. They lead to suggestions for
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improvement and refinement by the teacher, with time allocated for students to
undertake this. Other forms of assessment are more ‘summative’ and lead to a mark
and/or a grade. These can take the form of low stakes knowledge tests/quizzes that
yield a mark, as well as more high stakes unseen and timed tests that replicate
examination conditions and lead to both a mark and a grade.

Types of assessment

Knowledge tests - The questions should be drawn from the pool of core knowledge
taught to students. They should also be iterative. This means questions should
re-visit key information from previous units of work to ensure long term factual
retention. They should result in the award of a mark, but not a grade - they are to
be deliberately designed to be ‘low stakes’ and not contribute directly to a grade
decision because their format does not replicate that of an examination. The value
of regular low stakes testing and regular iterative revisiting has long since been
proven by research in terms of aiding long term factual retention. The inclusion of
entry quizzes, multiple choice brain in gear activities and in lesson quiz type
plenaries is therefore encouraged in addition to the knowledge tests.

STEP assessments - these are deliberately highly supported and sca�olded in order
to aid students in delivering their highest quality work possible - this builds student
confidence and establishes the techniques and neural pathways required to succeed
independently later. The task set may mirror an examination style task, or be
adapted in an engaging way to replicate the skills required to succeed in one.
Extensive support should be provided in the form of sca�olding, writing frames, lists
of essential content, exemplary work, plus success criteria. They need not be strictly
timed, nor result in a mark or grade - the emphasis should be purely on feedback
that students engage with. They should be ‘deep marked’ and the aim should be to
produce a high quality piece of work from which strengths and areas of
knowledge/skills for improvement can be identified, before the work is further
refined and improved. The following code should be used to feedback on these
assessments:

(S) Strengths Identify at least one area of success within the work

(T) Targets Identify at least one area for improvement within the work

(E) Engagement Provide a follow on task/instruction that requires the student
to revisit and refine the work

(P) Progress Acknowledge their refinement - a follow up sticker, stamp,
comment or reward. Record an engagement based 1-4 work
ethic grade.

Unseen timed assessments - these are more formal, high stakes, timed
assessments. They result in a mark and a grade that is recorded and contributes to
the grade on student reports. They should be undertaken in timed conditions.
Students should be made aware of upcoming unseen timed assessments (allow at
least a week), so that they may prepare and revise. The unseen nature of these
assessments requires teacher’s not to share the exact question(s) with students.

4



They can be told the paper, unit or general topic area and also the question type
(e.g. ‘strand’) as appropriate to the subject. Internal examinations count as one of
the unseen timed assessments required from departments. Students will be formally
examined once per year at Key Stage 3. They are examined more frequently at Key
Stage 4, where Pre-Public ‘mock’ examinations occur three times in addition to the
external GCSE and vocational examinations.

How often are students assessed?

Departments are expected to assess students at centrally determined frequencies.
The requirements are summarised in the table below and are dependent upon how
many hours of curriculum time students receive:

Subject
2hrs+

Subject
1hr

Summative
or

Formative

Mark
needed

Grade needed

Knowledge
tests

x6 x3 S Y N

STEP x3 x2 F N N

Unseen timed x3 x1 S Y Y

3 Reporting at The Hayfield School

There will be three data captures for each year group spaced out through the year.
Each report is preceded by several weeks of teaching and assessment, followed by a
moderation week, a data entry week by sta� and a report week where grades and
progress information is shared with parents/carers both via a sticker in student
planners and digitally via the SIMs parent app. This is followed by a Work Ethic
Week where students reflect on their grades and evaluate what it is that they need
to improve upon and how. This is in line with Teaching and Learning Big Picture,
which includes our commitment to teach students the importance of metacognition
and how to become self-regulated learners.

A copy of a report with an explanation of its component parts can be found at:
https://thehayfieldschool.co.uk/student-progress-reporting/

4  Ability grouping and regrouping procedures

We see ability grouping as an important motivational tool in ensuring that students
continue to strive to reach their personal best, are appropriately stretched and
continue work at a level that befits their attainment and potential. We also have to
balance the diverse needs of in excess of 1000 students, split across 5 year groups,
each of whom are taught a minimum of 13 subjects in Years 7- 9. We ask parents to
bear this in mind as to why it is therefore not always possible to do exactly as they
would wish.
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Our groups are structured as follows, with each year group split into similarly
attaining halves (populations). Most large schools do this to aid timetabling so that
whilst X population may have English, Y may be in maths or science:

X population Y population

Highest attaining group X1 Y1

Upper middle attaining group X2 Y2

Lower middle attaining group X3 Y3

Lowest attaining group X4 Y4

How grouping is decided

Initial grouping upon entry to the school is conducted using end of primary school
SATs results and the 80-120 scaled scores generated from them. Where these do not
exist we use our own baseline tests or Cognitive Ability Tests, with consideration
given to teacher assessed judgements provided by primary schools. Pupils are
ranked by attainment and placed in each population and each attainment group
accordingly, with a view to also keeping the gender balance as even as possible.

It is not possible to group students di�erently for every subject without running 8
di�erent sets for every subject at the same time. This would need 8 di�erent
teachers for every single subject. Most large secondary schools batch similar
subjects together with one ‘main’ subject leading the grouping for the others. We do
this as follows:

Year group(s) Subjects led by
maths

Subjects led by
English

Mixed ability
subjects

Year 7 & 8 Science, sports
science, IT,
geography,
engineering

Art, French, history,
performing arts

Cultural capital,
dance, food,
games

For Year 9, as students look towards GCSEs and Vocational courses, we follow a
slightly di�erent model which further refines grouping:

Year group Subjects led
by maths

Subjects led
by English

Humanities Mixed ability

Year 9 Science, IT,
engineering

English Art,
geography,
history, French

Cultural
capital, dance,
drama, food,
games,
performing
arts
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At Key Stage 4 for Year 10 and Year 11 students are grouped by ability separately
for maths, English and science.  All options subjects are mixed attainment.

Year group Subjects led
by  maths

Subjects led
by English

Subjects led
by science

Mixed ability

Year 9 and 10 Maths English
language,
English
literature

Biology,
chemistry,
physics

All options
subjects,
games

Re-grouping

Re-grouping is primarily data and attainment led. We regularly undertake
re-ranking exercises and analyse relative performance following each data capture
and production of reports. Sta�, parents and students should therefore expect
regular changes to groups throughout the academic year and between academic
years. We ask you to trust our professional judgement and acknowledge that we
have access to the ‘big picture’ in terms of the relative attainment progress of all of
our students. It is possible that students that are making progress, receiving
positive feedback and doing well may still be moved groups. Occasionally, set
changes may also occur due to other reasons. The school reserves the right to do
this and whilst we will always listen to parents/carers and their views and wishes, we
must operate a system that is fair, transparent and sees students placed where we
feel that their attainment and relative progress suggests is correct.

Please consider that we are also governed by limits to class sizes and the constraints
of the curriculum, as well as the ever changing progress and attainment levels of the
year group as a whole. We must also manage students that depart mid-year, as
well as new entrants. There are a maximum of 32 places in each group. Changes,
particularly at the beginning of a new academic year, may also not be because of
ability or performance, but rather because of changes to how the curriculum has
been designed, or because there are more or fewer groups running in that subject
than the year before due to sta�ng reasons. We also ask you to understand that in
a large secondary school it is not always possible to meet with, or personally liaise
with parents of a�ected students in these cases due to the numbers involved with
1000+ students each studying up to 13 di�erent subjects.
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